Abstract. The twentieth century witnessed tremendous increase in the level of globalization and the twenty first century is taking humanity further on this path. Globalization could be defined as the flow of technology, economy, knowledge, people, values, ideas, etc. across borders. It has a great impact on every aspect of human life including higher education. Some scholars describe the twenty first century as the century of educational mobility and global schooling. The term internationalization of education is used a lot these days by educators and is at two levels: internationalization at home and internationalization abroad. Lebanon could benefit tremendously from the global inclination if it could find itself a new role of importer as well as exporter of higher education. It could benefit of its long experience of internationalization at home and of student mobility as well as its cultural diversity and dynamic society to become a provider of education across the borders, both physical and virtual, serving the near region.
Introduction
"The Age of the Nation is past, it is time to build the Earth" stated the French anthropologist Teihard de Chardin. The twentieth century witnessed tremendous raise in globalization and the twenty first century is taking humanity further on this path. Globalization could be defined as the flow of technology, economy, knowledge, people, values, ideas, etc. across border (Knight J. & de Wit H., 1997) . It has a great impact on every aspect of human life including higher education. Some scholars describe the twenty first century as the century of educational mobility and global schooling (Lee H.C., 2001) . The term internationalization of education is used a lot these days by educators and is at two levels: internationalization at home and internationalization abroad. Internationalization at home means the international and intercultural element of the curriculum. It also means the teaching/learning process, research, and extra-curricular activities. In fact, it is a number of activities that help students develop international understanding and intercultural skills without ever leaving the campus (Knight J., 2005) . Internationalization abroad means the movement of students, teachers, institutions, curriculum, or programs across the borders and is also known as cross border education. Moreover, education in the twenty first century could be in several cases characterized by the campus-less college, the book-less library, and the professor-less classrooms because GLOBALIZATION AND ECONOMIC INTEGRATION of distance learning (Lee H.C., 2005) . Using distance education processes, students are able to complete part or all of their studies far away from the provider/teacher. They use printed, audio, and video material or the internet to get the material and communicate with their providers (Insung J., 2005) .
This paper intends to present the worldwide increasing trend of globalization in higher education and to examine if Lebanon has the necessary framework to face it. It is subdivided into an introduction followed by three sections and a conclusion. The first section discusses how the subject was approached in the literature. The second section presents the adopted methodology. The third section discusses the results of a SWOT analysis performed to assess the situation of Lebanon facing the globalization of the higher education sector. The authors conclude the research with two recommendations to help Lebanon benefit more from the trend of globalization in higher education.
Literature Review
The article starts with an overview of the literature covering three main issues namely; the paradigm shift facing universities, the role of the WTO in the internationalization of education, and the major views of literature regarding the internationalization of higher education.
The Role of Universities Undergoing a Paradigm Shift
Higher education institutions are undergoing a paradigm shift trying to cope with the changing environment. Universities are expected to prepare graduates to be global citizen fully equipped to work in a global market (Varghese N.V., 2013) , (Varghese N.V., 2011) .
Towards More Flexibility and Dynamism
To serve the globe rather than a nation, universities are recommended to switch from a closed to an open system. In the open system, regulations governing a student from acceptance to graduation are flexible enough to serve a variety of students. The students' body is becoming more diversified coming from different nations, cultural background, age groups, including fresh high-school graduates as well as lifelong learners, full time as well as part time working students. Universities frameworks need to be dynamic enough to continuously overview and update the curriculum keeping an international perspective to match a fast changing international job market. Some scholars even recommend universities administration to strategically manage the institutions by adopting the "clientcentered" rather than "educational-provider" concept in the sense of tailoring their services to match the needs of a diversified students' body (Lee H.C., 2005) .
A Variety of Providers Across Borders
Universities are no longer the only provider of higher education; the sector has changed tremendously during the last fifty years to include a variety of providers across borders. The following section is an overview of the different types of these providers (Knight J., 2005) .
Two groups of higher institutions provide education across borders. On the one hand, there are the public, private, or religious institutions which are part of the national education system thus accredited by the home nations. On the other hand, there are the non-recognized higher education institutions which are private, profit-oriented and not part of the national education system. Some providers from the second group are of low quality aiming simply at maximizing profits and referred to as "rogue" providers. Since the second group is not part of the national educational system, controlling quality becomes a challenge.
Alternative providers include profit-oriented commercial companies offering courses, programs and support services across the borders. These could be private or publicly traded companies, usually not part of the national education system of the home-nation. Moreover, several companies and higher education institutions could form affiliations to provide education across borders.
The last category of providers includes the virtual institutions that are one hundred percent virtual, profit-oriented, which may or may not be part of the national education system, and are not easily monitored by the system due to their distance delivery methods.
The physical or virtual movement of a provider from a nation to another to offer its services is known as provider mobility and could take several forms (Knight J., 2005) . A provider from Lebanon let us say could establish a branch campus in another nation and award qualifications from Lebanon. This provider could, on the contrary, establish an independent institution in the other nation to offer its services. A third way is for the Lebanese provider to purchase a share from a provider already established in the other nation, thus merge. A fourth way is to establish abroad a study center rather than campus to support students. The possibility of offering education across borders is also possible via distance learning by establishing virtual universities.
Programs Mobility
Education mobility involves programs as well as providers (Knight J., 2005) . Franchising is one mode of program mobility where a provider from a source country (I) authorizes another from a host country (II) to offer its courses and programs. Students are awarded qualifications from the source country provider (I). In the case of twinning, students can take courses in the source (I) or host (II) country and be awarded qualification from the provider of the source country (I). Providers from many countries could agree on a common program. Students studying this program will receive a qualification from each provider or a joint degree from all of them. If providers from different countries sign articulations, they give students credits for studies done with any of the providers. A provider from a host country (II) could sign validation agreements with another from a source country (I) allowing it to offer its qualifications. In the distance learning case, students have access to the courses and programs of the source country provider (I) anywhere in the world mainly on-line.
WTO and Cross-Borders Mobility Worldwide
Internationalization in education existed long ago especially with respect to students' mobility traveling across borders to study (Kritz M., 2012) . However, the issue was accentuated when the World Trade Organization (WTO), the only international organization in charge of regulating trade between nations and consisting of 146 nation GLOBALIZATION AND ECONOMIC INTEGRATION members, discussed in the Uruguay Round the General Agreement on Trade and Services (GATS) which came into effect in 1995 1 . It was the first time that the trade of services rather than goods was discussed.
Internationalization of Education Accentuated by the WTO
According to current commitments of the GATS, foreign services providers will enjoy national treatment and be free to conduct local currency business anywhere in the nation. The educational sector would be open to international competition once the tones for the rules of the game are set under the WTO.
Education was listed in the GATS as one of the services to be traded. The agreement served as a wakeup call for scholars to start actively thinking about the consequences of the liberalization of education. The GATS covers 12 services sectors including education 2 . Trade in education is organized into five categories including primary, secondary, higher, and adults (outside the regular system) education in addition to a fifth category entitled "other education" which includes all other education services not covered elsewhere. In 1995, when the initial commitments of GATS were made, 44 countries (if we consider the European Union as one country) committed to the liberalization of education of which 35 committed to the liberalization of higher education (Knight J., 2005) . When a nation agrees to liberate its education sector it has to offer equal and consistent treatment of all trading foreign partners, thus it needs to treat all WTO member nations equally. Moreover, domestic and foreign supplier will be treated equally under this agreement. A nation could decide not to commit all its services sectors and put some limitations on the degree of market accessibility it allows other. However, a nation is obliged to commit to the progressive liberalization. This means that with each negotiation round a nation needs to cover more sectors and eliminate more trade barriers in the already covered sectors 3 . The GATS defines four modes of supply of any service (Knight J., 2005) . The cross border supply mode which consists of providing a service across the nation borders. This mode includes, if applied to the education sector, distance learning, e-learning, and virtual universities. A second mode is the consumption of the service abroad and this is the case of student mobility. The third mode is the commercial presence mode. In this case, the education provider establishes its presence in the host nation by opening a local branch, signing twinning or franchising agreements. A fourth mode is the presence of the natural person which means the movement of the teachers and researchers across the borders.
The cross border education sector is expected to grow worldwide even if a nation refuses to commit to the GATS and this is mainly due to the e-learning and the increasing number of virtual universities.
Cross-Border Mobility levels Worldwide
Nations nowadays could be classified according to cross-border education into four groups. With respect to the provider/program mobility, a first group consists of developed nations with a strong higher educational sector that are mainly exporter of education such as USA, UK, Australia, and Canada (Insung J., 2005) . A second group is of importers of mainly English-language-education such as Japan and Korea (Molly L., 2005) . A third group of nations plays the role of both exporters as well as importers such as Hong-Kong. A fourth group of mainly underdeveloped nations are still not active at both import and export levels.
The worldwide demand of higher education is expected to triple between 2000 and 2025 from 97 million to 263 millions. Student mobility consisted of two million students in 2000 that studied outside their home and is expected to grow to 8 millions in 2025. The top destination of students mobility are USA (22%), UK (11%), China (8%), Germany (7%), France (7%), Australia (6%), China (6%), Canada (6%), and Japan (3%) 1 .
Major Views on the Internationalization of Higher Education
The internationalization of higher education is debated by scholars all over the world. Some academics fully support this trend, others oppose it, and a thirds group admits that it is a fact to be dealt with (MED, 1999) 2 (University of Oxford , 2015) 3 .
The Supporters
The group fully supporting this trend argues that the internationalization of education both at home or abroad will help create a knowledge society thus help further develop the human capital. Education providers will be triggered to continuously update their curriculum to prepare their graduates to work in a diversified international job market. Researchers would select topics with an international scope and will be capable thanks to the information technology development to collaborate with scholars across the globe. Information will spread fast creating a kind of "knowledge web" across the world (Lee H.C., 2005) . Students and teachers will be more innovative and knowledge will be the most valuable resource of any nation. The world will be moving more and more towards the knowledge economy.
Knowledge emphasized is mainly the know-how (ability to do things and gain skills), the know-why (about the natural world, society, and human mind), and the know-who (social relations) rather than the know-what (knowledge of facts) (MED, 1999) 4 . Learning will be continuous at the level of the organization and firms are to create a learning environment and appreciate its intellectual capital, the intangible asset, as they appreciate its other tangible assets. A nation will also diffuse its culture and benefit from others experiences too.
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The Opponents
A second group of academics fully opposes the liberalization of education. They are averse of the creeping of the mentality of the business to the sector of education and refuse that education would be considered as a service like others to be traded. The sector will be dominated by profit-oriented providers who will be concerned by profit rather than quality which put the students at risk of dealing with "rogue" providers since the nation cannot always control the quality offered by the cross-border providers. Moreover, the trade in education will create a new center-periphery situation since it will mostly be unilateral. Developed countries will mainly be the exporters whereas developing countries will play the role of importers. Exporter countries will diffuse their culture and mode of thinking and threaten the importers heritage, culture and national sovereignty. For this group education is a public good and needs to remain a public responsibility.
The Realistic Approach
This paper argues that the internationalization of education is a fact that could not be avoided. A nation needs to prepare itself to gain from the advantages and avoid the disadvantages. The opening up of the education sector is not an instant action; it is rather a long process that a nation needs to undertake to ensure the quality of the service and maintain its cultural identity. Work is needed for the mutual recognition of degrees between the nations. Internationalization is not to be the transplantation of a foreign program as it is, it is rather its adaptation to the local culture and needs. Interaction is thus needed between the importer and exporter to engage in a win-win situation and avoid educational monopoly.
The UNESCO is playing a key role with the Organization for Economic Cooperation and Development
1
. It published in 2005 a document entitled "The Guidelines for Quality Provision in Cross-border Higher Education 2 . The guidelines are prepared jointly by participants from around 90 countries and have two main concerns: to protect students seeking cross border education from receiving low quality services and to stress the importance of the retention of national sovereignty of higher education which needs to be cultural specific (Antony S., 2005) .
Since the internationalization of education is a reality to be dealt with, the fourth and last section of this paper evaluates the readiness of Lebanon to gain from the internationalization of higher education and to face the possible threats arising from the new environment.
Methods and Approaches
To be able to answer our research question and properly examine whether or not Lebanon has the necessary framework to face the increasing trend of globalization in higher education, the authors decided to build the study on a literature review followed by a SWOT analysis.
The literature review is necessary to build a theoretical framework about how was the issue of globalization in higher education tackled by international literature. The higher education sector is moving towards more flexibility and dynamism with many providers crossing the borders. The WTO was identified as a major player in encouraging mobility worldwide. The authors subdivided the literature on the internationalization of higher education into three groups namely; the supporters, the opponents, and the realistic and argued for the third group. The theoretical framework built in the first section would be of great value in the next section consisting of a SWOT analysis.
The SWOT analysis is considered a simple but useful framework for analyzing a situation through identifying its strengths, weaknesses, opportunities and threats. It helps the user focus on the strengths, work on the weaknesses, minimize threats, and take full advantages of opportunities. The SWOT analysis of Lebanon facing the globalization of the higher education sector was performed in the light of the theoretical framework discussed above.
The researchers decided to adopt a mixed approach using qualitative as well as quantitative data to serve the research needs. The research is descriptive in nature. It describes the emerging trend of globalization in higher education worldwide and in Lebanon and deduces some conclusions about Lebanon.
Results: a SWOT Analysis about Lebanon
Does Lebanon have the necessary education framework to deal with the internationalization of higher education? The internationalization of higher education exposed so far is at two levels: at home and cross-border. The cross border education is an inward or outward movement of students, faculty member, physical, and virtual commercial presence.
It is important to mention first that Lebanon is not a full member of the WTO yet but rather an observer member. Observer members are those expected to join the organization once they make the necessary changes to conform their economy and legal framework to the organization regulations.
Strength
The strength of Lebanon when it comes to the internationalization of higher education is that it practiced it long ago. The first two higher education providers in Lebanon were private foreign missionary that crossed the border to Lebanon to establish the American University of Beirut (formerly the Syrian Protestant College) by Protestant American missionaries in 1866 and the Saint Joseph University by the Jesuits in 1875. The Beirut Arab University, affiliated to the Alexandria University in Egypt, was later established in 1960. The leader providers of higher education were thus foreigners from the private sector. It was not till the year 1950 that the Lebanese government established the national public university named the Lebanese University.
It needs to be mentioned that there are currently in Lebanon 35 private universities, 9 private colleges, 3 private universities for religious studies and the public Lebanese University 1 . Around 80% of these institutions were established in the 1990's when the
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Lebanese government decided to expend the sector. The sector includes 180850 students, 16387 teachers, and around 5000 staff members in 2009-2010. The curriculum was therefore international and intercultural taking the basis of the west and adapted to the east. Internationalization at home was practiced and the Lebanese students looked for such curriculum since many of them migrated to work abroad and wanted to be prepared for international competition. What helped in this process was that the Lebanese population is diversified and multilingual speaking fluently many languages besides its Arabic mother tongue (namely French, English, and Armenian).
The mobility of students inward and outward existed years ago. Foreign students studied at the Saint Joseph University, American University of Beirut, Beirut Arab University, Lebanese American University (formerly Beirut University College), and the Lebanese University. The number of foreign university students in Lebanon decreased during the civil war since foreigners avoided coming to an insecure country. After the war, the numbers boosted again. Today, the number of international students (with a foreign passport) at the American University of Beirut for example is 2000 from 66 different countries out of a total of approximately 5000 students (AUB, 2017) 1 . Mobility works both ways since many Lebanese students leave Lebanon yearly the study abroad. In 2006, it was estimated that 7.3% of the Lebanese university students were studying abroad, their top destination is mainly: France with 4671 students, USA with 2179 students, Germany with 976 students, Italy with 577 students, and UK with 575 students (Atlas of Students Mobility, 2008) 2 . Foreign faculty members cross the border to Lebanon to teach mainly at the private universities previously mentioned. Many Lebanese study abroad and stay there teaching at universities too.
Weaknesses
The major weakness in the Lebanese higher education sector facing globalization is quality assurance in distance learning in particular. This weakness is not unique to Lebanon. All nations around the world are working on improving their quality control measures. The flourishing of cross border education changed the rules of the games by introducing new types of providers and new modes of supply thus necessitate the review of the existing quality control practices. When a student moves across the border to study, the quality of the service he /she gets is controlled by the government that controls the provider. However, when a student gets the service via a distance learning program, he/ she is at risk of dealing with a "rogue" provider since the provider is beyond the scope of the control of the nation in terms of the licensing the institution and the accreditation of the programs . Moreover, there is a need to work on the international recognition of degrees to help graduates from a nation to work in another.
Opportunities
The opportunities offered to Lebanon are tremendous if it could succeed in finding itself a new role mainly as an importer as well as exporter of education to the region.
Since most nations are opening up more and more their higher education sector, Lebanon is to grasp the chance to cross the borders and practice outward provider/ program mobility. Lebanese universities could establish their presence mainly in the Arab countries via opening branches, franchising, or merging. Lebanon has to work now on two modes, not only attracting more foreign students to Lebanon but also moving to serve these students in their home country now that the chance is offered.
Moreover, Lebanon needs not only recognize and control virtual education as a new mode of supply, but also seek to become a provider of such type and cater for an increasing demand. This goes hand in hand with a continuous development of telecommunication infrastructure to support this task.
Threats
The threats facing Lebanon in losing its national identity because of the internationalization in higher education are believed to be minimal since Lebanon is known to be open to different civilizations and religions. In facts, it plays the role of a median between the eastern and western civilization and the uniqueness of Lebanon was long ago due to this specific role. The cultural diversity existing creates a dynamic society capable of fast adaptation to the changing environment.
The major threat, however, is believed to be in Lebanon failing to find itself a new role in this changing environment. The number of foreign students coming to Lebanon might decline since these students will have access to different types of providers/programs at home. Relying on the inward students' mobility is not enough anymore. Lebanon considered itself in the past as the provider of education and other services to the region and mainly to its Arabic fellows. This role could be sustained if and only if Lebanon succeeds in importing as well as exporting higher education. The comparative advantage of Lebanon is its capability of importing foreign curriculum, adapting it to the culture and needs of the region it knows well before exporting it. This necessitates a continuous investigation of the region needs and a permanent update of curriculum.
Conclusion and Recommendations
After exploring the new trends in higher education worldwide, we conclude that it is moving more and more on the way of internationalization at home and across the borders. Curriculums are made to form an international citizen and students, faculty, and providers are moving across the borders. The distance learning mode is flourishing due to the development in telecommunication. These trends are emphasized by the WTO listing education among the traded services. The challenges facing nations are mainly to ensure the quality of the education provided across borders and to keep education culture specific with an international outlook.
Finally, for Lebanon to benefit from the global inclination, we recommend policy makers and major actors in the field of higher education to work on a) Lebanon finding itself a new role of importer as well as exporter of higher education and b) helping Lebanon benefit of its long experience of internationalization at home, of student mobility, cultural diversity, and dynamic society to become a provider of education across the borders, both physical and virtual, serving the near region.
